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Inquiring Minds Implement Innovative Ideas 

David Bond, Director, National Career Pathways Network 

It’s not uncommon for the 

articles in the Connections 

newsletter to have a common 

thread. The articles in this issue 

are not all about one career 

cluster or pathway, and they 

are not all about a single topic. 

However, the articles do share 

two things in common. 

First, five of the six articles will be expanded into 

presentations at the main NCPN conference in 

Orlando, October 13–14. The sixth one, by CORD 

President Richard Hinckley, will not be a 

conference presentation, but since he will be 

there, you can corner him to hear more about how 

the Waco, Texas, community is being engaged to 

support its educational professionals. Tell him that 

I said to interrupt him, if needed.  

Second, all six articles describe innovative ideas 

implemented by inquiring minds.  

 Since Georgia has the 12th highest poverty 

rate in the nation, Sheila Caldwell developed 

and is carrying out a program designed to 

reduce poverty titled “Unmarried + Kids – 

Education = Poverty.”  

 In Michigan, Ralph Hansen reports on the 

answer to the question, “What do you do 

when you have money to operate CTE 

programs but no facility in which to operate 

them?” The answer: Partnerships! 

 In Florida, Howard Berryman reports on 

transforming a traditional wood shop into a 

program with national certification.  

 Dick Hinckley reports on the Greater Waco 

(Texas) Community Education Alliance, an 

initiative involving the collaboration of 

several school districts, postsecondary 

institutions, businesses, and community 

organizations.  

 Two of the articles report the results of formal 

research. Four authors in Ohio report on 

whether longer papers mean higher SAT 

scores, and Tom Noyola studied the use of an 

equity audit to track Texas undocumented 

students in higher education. The results of 

both may lead teachers and administrators to 

change some of their prejudices and practices. 

All of these authors/presenters became innovators 

because they investigated ways to make things 

better. Let’s all vow to not just sit still but to improve 

the part of the world in which we live. 
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Unmarried + Kids – Education = Poverty 

Sheila Caldwell, Technical College System of Georgia High School Initiatives State Coordinator  

Technical College System of Georgia 

“Unmarried + Kids – Education = Poverty” is the 

theme and focus of our message to Georgia 

students. The state of Georgia has the 12th highest 

poverty rate in the nation. Over 20 percent of our 

children live in poverty. The solution to this 

epidemic is education. According to the Southern 

Education Foundation, poor children typically do 

not have access to adequate education. However, 

poor children are in dire need of high-quality 

education if they are going to break the cycle of 

poverty. Breaking the cycle of poverty starts with 

educating children who are the most likely to 

repeat the cycle. Children of color have the highest 

rates of poverty: 42 percent of Hispanic children 

and 33 percent of African American children live in 

poverty. An increase in access to high-quality 

education would improve educational outcomes 

and the economic status of families in Georgia. 

In 2010, I decided to take this message to middle 

and high school students. I spoke to over 2500 

students and educators. My main point was 

presented in the form of an equation: Unmarried + 

Kids – Education = Poverty. My message to 

students was loud and explicit: “Conceiving 

children before marriage and completion of formal 

education was a pathway to poverty.” My first 

presentation was at Buford Middle School, where I 

had the opportunity to speak to the entire student 

body. The student body was diverse: 

approximately 25 percent were Hispanic and 

approximately 14 percent were African-American. 

Poverty persists to the sixth generation in many 

families in Buford. According to the Center for 

Disease and Control and Prevention, 72 percent of 

children in African-American households and 58 

percent of children in Hispanic households are 

fatherless. The fatherless rates for Caucasian and 

Asian-Americans are 29 percent and 17 percent, 

respectively.  

The pattern of fatherlessness and the cycle of 

poverty are coterminous. They happen in tandem. 

It is an issue that must be addressed because 

children are suffering. Children who live in poverty 

suffer from low educational attainment, which is a 

direct contributor to low incomes and higher rates 

of incarceration. Children born into these families 

are also likely to repeat the cycle of poverty by 

conceiving children while teenagers, outside of 

marriage. 

My goal in sharing this message is to persuade 

young people not have children without a high 

school diploma and a college credential. The plan 

to solve this crisis is to include children in the 

solution. My objective is to help them save 

themselves. It is incumbent upon the community 

to equip all students to change their perspectives 

on the cultural norms that hinder success. 

According to Right from the Start Research, the 

United States spends over 112 billion annually on 

the judicial system, education system, lost 

revenue, and antipoverty programs. We would 

have more financial resources in this country if 

women chose education before procreation. Did 

you know that the probability of a young college-

educated woman conceiving a child outside of 

marriage is only 6 percent, while the likelihood for 

a young woman with less than a high school 

diploma is 62 percent? When we educate our 

young women, we salvage our nation and save 

resources.  

We must teach disenfranchised populations about 

behaviors that lead to poverty. The recipe for 

poverty produces bad results as predictably as a 

cake recipe produces good results. Students need 

to know that dropping out of high school, having 

children before marriage, and working part-time or 

not at all is a sure recipe for poverty. The recipe for 

success involves graduating high school and college 
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and having children within the constructs of 

marriage. 

As part of my presentation, students received the 

recipe for poverty and the recipe for success. As 

further reinforcement, students were able to 

witness the lasting impact of poverty by viewing a 

segment from the Dr. Phil Show. I presented the 

video to approximately 980 students at Dunwoody, 

Grayson, Luella, and North Georgia High Schools. 

The video clip presented the devastating effects 

poverty can have on a family from generation to 

generation. The six-minute segment highlighted 

poverty, drugs, violence, alcoholism, inadequate 

healthcare, and low educational attainment—all of 

which are higher in homes where fathers are 

absent.  

The goal of the presentation was to teach students 

to earn an education first. Before I provided 

information on the harmful effects on poverty, I 

provided information about dual and joint 

enrollment programs in the Technical College 

System of Georgia. Students were given the 

opportunity to complete surveys in which they 

indicated whether they had learned anything and 

would do anything differently. I received 

approximately 200 surveys back and discovered 

that many students learned just as much about 

programs of study in the colleges as they did about 

the adverse effects of poverty. 

I felt that the mission was a success and was 

satisfied that I had ignited a positive energy among 

students who might otherwise have chosen to 

repeat the cycle of poverty. To sustain and build 

upon that energy, this message must continue to 

be delivered by educators, the media, the faith 

community, and families.  

In FY2012, I plan to speak to over 5000 students. I 

will revise the presentation to include music, movie 

clips, and an interactive game—“Bill$ & Babie$”—

that teaches about careers, the cost of living, and 

how children impact finances. To expand the 

message to encourage young men to make better 

choices, I will include the following theme: Men – 

Education = Incarceration.  

Sources 

Broken Homes, Broken Hearts 

Center for Disease Control and Prevention 

Experiments in Fatherless Living 

National Center for Children in Poverty 

National Center for Health Statistics 

National Center for Policy Analysis 

Right from the Start Research 

Southern Education Foundation  

Top Ten Issues to Watch in 2011  

For more information, contact Sheila Caldwell at 

scaldwell@tcsg.edu. 

The Answer to the Question Is … Partnerships 

Ralph Hansen, Associate Superintendent, Career, Education and Employment Services, Eaton Intermediate 

School District, Charlotte, Michigan 

History 

In 1974, the electorate of Eaton County went to 

the polls to vote for a bond issue to support the 

construction of a career center for the purpose of 

delivering vocational training to students attending 

the five high schools in the county. In addition to 

the bond issue, the voters were also asked to 

approve an operational millage to pay for 

instructors, equipment, materials, supplies, and 

other items necessary to operate a career center. 

Eaton County is a largely rural county 20 miles 

southwest of the Michigan capital city of Lansing 

with a K-12 population of approximately 13,000 

students. 

mailto:scaldwell@tcsg.edu
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The electorate said “no” to providing money to 

construct a career center but “yes” to a property 

tax that would support operating career and 

technical education (CTE) programs. 

What do you do when you have money to operate 

CTE programs but no facility in which to operate 

them? The answer: Partnerships! 

Shortly after the voters approved the operational 

millage, leaders of three educational institutions—

Eaton Intermediate School District (Eaton ISD), 

Lansing Community College, and Davenport 

Business College—formed partnerships that 

continue to this day to deliver CTE instruction to 

high school juniors and seniors at a college 

campus. It may not sound like much now, but in 

1974 it was the future. A lot has happened since 

then. 

Today 

Today the Eaton Intermediate School District’s 

Career Preparation Center provides instruction in 

21 occupational areas to nearly 500 students from 

37 high schools in five counties. We are one of 

three career centers in the region. Enrollment has 

decreased recently due to outside factors such as a 

state-mandated core curriculum, an economic 

recession, and a decline in enrollment in 

Michigan’s high schools, but student opportunities 

and successes are still strong. 

 

Students attending programs operated by Eaton 

ISD earn not only high school credit toward 

graduation but also have the opportunity to earn 

college credit, industry-recognized certifications, 

scholarships, and other awards. Students whose 

programs are located at our partner sites have the 

opportunity to be chosen for advanced training, 

apply for partner-sponsored scholarships, or be 

selected for employment upon completion of their 

education and training. 

Students attending programs at our partner sites 

are enrolled in “restricted sections” for high school 

students who enroll through the Eaton ISD Career 

Preparation Center. Students are not dual enrolled 

with college students, nor do they follow the 

college’s calendar. Instruction is delivered to meet 

students’ high school schedules. 

Our Partners 

Lansing Community College (LCC) is Michigan’s 

third largest community college and has an annual 

enrollment of more than 30,000 students. LCC 

offers more than 280 degree and certificate 

programs. LCC offers courses in general education 

(for those interested in transferring to four-year 

institutions), career and workforce development, 

developmental education, and personal 

enrichment. Of the 21 programs operated by Eaton 

ISD, 17 are operated through the partnership with 

LCC (www.lcc.edu). 

AIS Construction Company located on the 

northwest side of Lansing is a family owned 

business with numerous branches located around 

the state of Michigan. The Lansing location has a 

sales and marketing division, parts warehouse, 

repair facility, and training facility. AIS offers 

student education and training in heavy equipment 

repair and operation (www.aisequip.com). 

 

Olivet College located in south central Michigan, 

30 miles south of Lansing and 125 miles west of 

http://www.lcc.edu/
http://www.aisequip.com/
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Detroit, is a private four-year liberal arts 

institution. As a small coeducational college, Olivet 

takes pride in recognizing students as individuals. 

The campus features three residence halls, a 

campus-wide wireless network, computer labs, a 

newly remodeled library, and a new athletic and 

recreation facility. Eaton ISD Career Preparation 

Center students who are interested in the 

Insurance, Finance and Risk Management program 

attend Olivet College for instruction. Students can 

earn up to nine Olivet College credits 

(www.olivetcollege.edu). 

Davenport University has 15 locations throughout 

the state of Michigan and offers baccalaureate and 

graduate degree programs in Business, Technology 

and Health Careers (www.davenport.edu). 

Potter Park Zoo in Lansing encompasses over 

20 acres and features more than 500 animals 

representing 160 species. As an accredited 

member of the Association of Zoos and Aquariums 

(AZA) and participant in its Species Survival Plan 

(SSP) programs, Potter Park Zoo is committed to 

the preservation of endangered animals and is 

developing strategies that will help protect species 

and preserve their wild habitats. Through 

education, conservation, research, and recreation, 

Potter Park Zoo provides a wonderfully wild 

experience for students and families. Students 

interested in Zoo Aquarium Management and 

Veterinarian medicine attend the program located 

at the zoo (www.potterparkzoo.org). 

 

The Future 

Because of tightening state, local, and family 

budgets, and the growing need for students to 

attain education and skills beyond high school, 

partnerships such as the one between Eaton ISD 

and Lansing Community College represent the 

future of American education. For 37 years high 

school students have repeatedly proven that when 

given time, support, and relevant learning 

outcomes, they can be successful in postsecondary 

learning environments. Achieving this success 

while still in high school saves resources at all 

levels. Add to this the experience that high school 

students receive in postsecondary settings—

exposure to diverse student populations, the 

feeling of success at college, and the opportunity 

to be accepted in an adult world—and one can 

clearly state that in 1974 the voters in Eaton 

County, Michigan, “got it right.” 

For more information, contact Ralph Hansen at 

hansenr3@lcc.edu. 

http://www.olivetcollege.edu/
http://www.davenport.edu/
mailto:hansenr3@lcc.edu
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How to Begin a Construction/Woodworking Academy with National 
Certification 

Howard Berryman, Instructor, Palmetto Ridge High School, Naples, Florida 

How does a so-called traditional “wood shop” turn 

itself into a Construction/Woodworking Academy 

with national certification? The Collier County 

School District in Naples, Florida, took on the task 

of being a change agent by restructuring a program 

that is industry current and prepares students to 

be industry ready. 

In 2008, Palmetto Ridge High School began a quest 

to transform a program that basically dealt with 

wood and sandpaper into a Career Academy that 

targets national certifications. The principal worked 

with the district Career Education office to 

transform the curriculum, train the teacher, order 

new books and software, and update the lab. The 

school adopted the National Center for 

Construction Education and Research Curriculum 

program for construction. Students go through the 

CORE curriculum that is the introductory program 

for construction. Students were given a four-year 

career plan that targets a curriculum pathway for 

the construction industry. Articulation agreements 

were developed with the community college, 

universities, and technical centers so students can 

continue their construction experience after high 

school. The local technical center adopted the 

NCCER curriculum and implemented the next level 

for students who completed the CORE. A pathway 

has been developed so that all students can move 

forward. 

Creating an advisory board of local business 

leaders has given the program an added insight to 

the construction industry. Having guest speakers 

and taking students on field trips while local 

artisans present to the class keeps the program up-

to-date. The advisory board made goals for the 

academy to achieve the first year. Targeting these 

goals keeps us moving toward national 

certification. Having a local artisan’s guild of fine 

furniture makers in the community has allowed the 

students to build queen-Anne leg coffee tables, 

Adirondack chairs, pie tilt tables, and many more 

creative pieces. Learning from professionals is 

what makes it work. 

Success has been achieved in small steps. Once the 

Career Academy concept was viewed in its 

entirety, the move forward was easy. Since its 

inception, the teacher earned his ESE certification. 

This allowed for a class of profoundly mentally 

handicapped students to build furniture. Each 

student made his or her own chair. Although none 

of the students can count to ten, all can find thirty 

inches on a tape measure, mark it on a board, 

square it, and cut it on a radial arm saw.  

The program has now expanded into architecture. 

Bringing in the AutoCad program has allowed 

students to draw their plans for and build their 

dream house models and work toward AutoCad 

certification. Combining architecture with 

construction allows students to see what they are 

drawing. 3-D visuals are nice, but hands-on is 

better. 

Overall, the Palmetto Ridge Construction and Fine 

Woodworking Academy has blossomed into a 

strong construction feeder program in the 

community and a springboard to postsecondary 

education centers.  

For more information, contact Howard Berryman at 

berrymho@collier.k12.fl.us. 
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Communities Can Be Engaged to Support Their Education Professionals 

Richard C. Hinckley, President/CEO, Center for Occupational Research and 

Development (CORD) 

Is your community organized to provide support 

for students currently in the Pre-K-16 pipeline and 

to bring about the long-term systemic change 

necessary to ensure early childhood healthcare and 

school readiness? Do your community’s 

stakeholder groups have a common vision of its 

future? The answer to both questions can be yes, 

as is shown by recent events in the greater Waco 

area of McLennan County, Texas, where the 

process of reaching those goals is well underway. 

Begun in 2007 as “The Mayor’s Education 

Initiative” of businesswoman and then Waco 

Mayor Virginia DuPuy, the Greater Waco 

Community Education Alliance traces its start to 

the gathering of regional educators and community 

representatives who brainstormed ways to remove 

barriers to the transition from secondary to 

postsecondary education. At the same time, the 

Waco Chamber of Commerce was considering how 

a well-educated workforce strengthens area 

businesses and employment opportunities. 

Statistics on high school dropout rates and state 

achievement test results were gathered to 

determine the extent of the challenges faced and 

explore avenues of progress. The work of the 

mayor’s group led to research that resulted in the 

formulation of eight educational assumptions that 

provided a framework for identifying and engaging 

community stakeholder groups. The organizing 

team determined that the best way to support 

educators is to help provide better-prepared 

learners rather than to invade schools with new 

mandates. A commitment was made to hold at 

least five annual regional education summits to call 

attention to the relevant issues and invite the 

participation of a broad range of stakeholders. 

The first summit, which offered a mixture of 

keynote and breakout sessions, drew 

700 attendees. Stakeholder groups were solidified 

and action plans developed. The response of the 

community and the depth of engagement 

exceeded all expectations. The local press was 

exceptionally supportive and the process of 

breaking down traditional barriers was started. 

There was no turning back. The Education Alliance 

recruited a board of directors consisting of top-tier 

education, business, and community leaders. 

Fundraising was undertaken to provide a 

permanent office and staffing. Mayor DuPuy, who 

had just left office, became the Education 

Alliance’s first (unpaid) executive director.  

In November 2010, the Education Alliance held its 

third annual summit. A Community Success 

Indicator Report was released and a report was 

given on a Waco Foundation funded baseline study 

of childhood quality of life. (To view the quality of 

life report, visit http://www.educatewaco.com/.) 

How did the region transition from discussion to 

action? Can the initiative be replicated in your 

community as a new and powerful support 

structure to assist educators? 

Surely, in what is CORD’s home community, there 

was a convergence of thought and action that not 

all communities can achieve at the same moment. 

The “perfect storm” elements were (1) a mayor 

with a passion for addressing education issues; 

(2) visionary leaders of foundations and nonprofit 

organizations; (3) businesspersons and a chamber 

of commerce grappling with tough workforce 

issues; (4) and strong leadership at the local 

community college, technical college, public school 

district, and private university. Gathering the talent 

was relatively easy once the tasks were outlined 

and a framework for action was promulgated. 

The framework included a mission statement that 

the Education Alliance would develop the 

understanding that the entire community shares 
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responsibility for educating every citizen. Three 

major goals flow from the mission: send 

children/youth to school ready to learn; ensure 

they graduate fully prepared; and ensure post-high 

school success. 

The eight organizing assumptions for 

children/youth are:  

1) Develop learning readiness and social skills 

before entering school. 

2) Read at grade level by the third grade. 

3) Master math concepts. 

4) Become aware of and plan for 

postsecondary education opportunities. 

5) Expect to graduate from high school. 

6) Develop a plan for accessing financial 

resources to reach education goals. 

7) Graduate well prepared for careers and 

college education. 

8) Succeed in reaching post-high school 

education goals. 

Developing community support for school 

programs is rarely a clearly stated part of anyone’s 

job description. But almost every community has 

people—school superintendents, college 

presidents, businesspeople, and others—who are 

positioned to fill that role. In every community 

there are opportunities for CTE directors and 

faculty and staff members to work with business 

and industry at multiple levels. In Waco the 

participation of stakeholders exceeded typical 

attempts to form business and education 

partnerships. The fourth annual Greater Waco 

Community Education Summit is being planned 

with an eye toward the goal of systemic change to 

ensure that the next generation of children enters 

school as prepared and eager learners.  

The success enjoyed by the Greater Waco 

Education Alliance can and should be replicated 

widely. For more information, visit our website: 

http://www.educatewaco.com/ or contact Richard 

Hinckley at Hinckley@cord.org. 

 

 

Rick Stephens, Senior Vice President – Human 

Resources, The Boeing Company, addressed the 

third annual Greater Waco Community Education 

Alliance. He and Elane V. Scott formed an 

organization called Birth2Work to address 

education and workforce challenges across the 

United States. 

 

Dr. Sharon Shields, Superintendent of Schools for 

the La Vega Independent School District in Texas, is 

one of several public school superintendents highly 

supportive of the Education Alliance work. 
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The diagram depicts the organizational structure of the Education Alliance. The 

Planning Team meets at least once a month with the Executive Director to 

maintain forward momentum of initiatives. 

 

The Education Alliance hosted an Educator In-service in November 2010 and 

surveyed teachers on their priorities. Fifty-nine percent of respondents noted 

parenting skills as the highest priority to assist them in their work as teachers. 
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Do Longer Papers Mean Higher Scores? 

Thomas Beery, Associate Professor of English, Rhodes State College; Nancy Boudreau, Director of the Statistical 

Consulting Center, Bowling Green State University; Elizabeth Fallon, Professional Tutor, The Learning Center, 

Rhodes State College; John Fallon, Professor of English, Rhodes State College, Ohio 

The College Board’s announcement in 2005 that a 

timed writing test would be added to the SAT 

college entrance exam raised concerns in the 

academic community (“Writing Assessment: A 

Position Statement”). While some people 

questioned the wisdom of adding another twenty 

five minutes to an already lengthy test, others 

were concerned with the effects on the teaching of 

writing, fearing that teachers would teach to the 

test instead of focusing on teaching the writing 

process (MacGowan). Timed writing tests also 

encourage students to revert to the five-paragraph 

essay, which is not representative of college 

writing (Jasik “Fooling”). Concerns such as these 

have led some colleges and universities to 

disregard scores from timed writing evaluations or 

minimize their importance (“New SAT”). Another 

major concern regarding the timed writing test 

involves how the tests are graded. 

According to the College Board, the writing 

evaluators go through an extensive training 

program using sample papers and a holistic rubric. 

Evaluators are told to read “quickly to gain an 

impression of the whole essay”; read 

“supportively, looking for and rewarding what is 

done well rather than what is done badly or 

omitted”; and to judge “an essay by its quality, not 

by its length.” This last statement has been the 

source of much controversy. Do the SAT readers 

judge a paper based on quality rather than length? 

Dr. Les Perelman, director of Writing across the 

Curriculum at the Massachusetts Institute of 

Technology, and a widely published critic of SAT 

paper scoring, conducted a study of SAT paper 

scoring after the new essay requirement was 

added in 2005. Perelman found that length was 

directly related to scores: “I have never found a 

quantifiable predictor in 25 years of grading that 

was anywhere near as strong as this one is. If you 

just graded [the papers] based on length without 

ever reading them, you’d be right over 90 percent 

of the time” (qtd in Winerip). This controversy has 

precipitated our research question: Do longer 

papers mean higher scores? 

Procedures 

We decided to test the claims that paper length is a 

predictor of paper score in a timed writing 

situation. To this end, we asked 42 high school 

juniors from a local high school career center (Ohio 

Hi-Point Career Center in Bellefontaine) to take a 

25-minute timed writing assessment using a 

prompt from the 2007 SAT exam. We recruited 

20 paper evaluators and grouped them into 

10 teams of two evaluators each. For six of the 

teams, we provided two hours of training in using a 

rubric to assess writing. The other four teams did 

not train in using the rubric. The trained teams 

consisted of two teams of college professors and 

four teams of high school language arts teachers. 

The untrained teams consisted of two teams of 

college professors and two teams of high school 

language arts teachers.  

Results 

Regardless of whether a team had training or not, 

the evaluators awarded higher scores to papers with 

more words. As the data from our study show, paper 

length really does influence the grading outcome. 

The shortest paper in our sample is 51 words and the 

longest is 477, so there is a difference of 426 words. 

The following table divides the papers into four 

equal groups and provides the average score for 

papers in each group.  

Table 1: Average Score by Paper Length 

51–159 words Average score = 15 
160–267 words Average score = 21 
268–375 words Average score = 24 
376–477 words Average score = 26 
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Simply put, the higher the word count, the higher 

the score. Observe the data in Figure 1, a scatter 

plot graph in which the Y-axis represents the word 

count for the 42 papers and the X axis represents 

the average total score for the 42 papers. Notice 

the positive slope: as word count increases, so do 

paper scores. 

Another way to read the data is by looking at the 

trends between evaluator groups—High School 

Trained (HT), High School Untrained (HU), College 

Trained (CT), and College Untrained (CU). Figure 2 

shows the Pearson correlation coefficient by 

grading team. Notice that the untrained teams—

both high school and college—have a higher 

correlation coefficient between word count and 

total score than the trained teams. 

 

Figure 1: Correlation between Word Count and Paper Score 

 

Figure 2: Pearson Correlation by Grading Team 
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The most liberal evaluator teams (High School 

Untrained (HU)) showed a Pearson correlation 

coefficient of 0.714—which means that these 

teams have the greatest probability of awarding a 

higher score based on increased word count. The 

College Untrained Teams (CU) had a correlation 

coefficient of 0.639, the second highest coefficient. 

In sum, the untrained evaluators consistently—and 

at a statistically significant level—awarded higher 

scores than the trained evaluators. The teams 

divided evenly down the middle—the four teams 

without rubric training scored the most liberally, 

while the six teams with rubric training scored the 

most conservatively. We will discuss the impact of 

the rubric training on the scoring of evaluators and 

present some of the other statistical analyses we 

ran on the team scoring (i.e., a Tukey’s Test) in 

detail at the NCPN conference. 

Conclusion 

Our study reinforces the idea that paper length 

does have an effect on scoring, although the 

correlation we found was not as strong Perelman’s. 

Both the straight word-to-score counts and the 

Pearson Correlation show that students who write 

longer papers on timed writing tests receive higher 

scores. Additionally, our finding that training of 

evaluators creates lower scores has implications 

for both timed writing and writing produced 

through the writing process. Please join us for a 

roundtable discussion this fall at the NCPN 

conference in Orlando as we discuss the research 

in more detail. 
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The Use of an Equity Audit to Support Texas Undocumented Students 
in Higher Education 

Thomas Noyola, LEP/ESL/Tech-Prep Coordinator and Adjunct Instructor, Department of Academic Affairs and 

Criminal Justice Program, Lamar Institute of Technology, Beaumont, Texas 

Introduction 

Throughout the United States the number of 

immigrant students continues to rise (Camarota, 

2005). Immigration is a very controversial issue 

among Americans today (American Association of 

Colleges, 2007). According to Rincon (2008), Texas 

Senate House Bill 1403 has caused much 

controversy among citizens, educators, and 

legislators regarding the personal biases, 

prejudices, feelings, and thoughts that exist toward 
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the issue of immigration. Consequently, the story 

of undocumented migrant students remains untold 

and has lacked the attention necessary to track and 

serve this very special demographic group, which 

will affect us all by the year 2025. Rincon has also 

pointed out that today immigrant high school 

graduates who are living in Texas but who were 

not yet permanent residents are often caught up in 

this Catch-22 tragedy. Therefore, the purpose of 

this paper is to conduct an equity audit to 

investigate the enrollment and retention of this 

population of students in higher education. 

Undocumented migrant students will be tracked 

from Lamar Institute of Technology, Beaumont, 

Texas. 

Methodology/Research Design 

The data were collected and supplied through the 

institutional research and planning department of 

Lamar Institute of Technology (LIT). Two groups 

were selected from LIT—152 HB1403 students and 

152 students from the general population, selected 

by the SPSS random selection process. Both groups 

were from fall semester 2002 through fall semester 

2008. Both groups’ cumulative GPA scores and 

scores from the COMPASS test in reading, writing, 

and math were recorded.  

Findings/Discussion 

An independent samples t-test was used to test the 

effects of being an undocumented migrant on 

student performance. Findings suggest that there 

was no statistically significant difference between 

the way undocumented scored on reading, writing 

and math and the way students from the general 

population performed on these measures. These 

measures of student performance are important 

because LIT established aggressive programs to 

recruit and retain Hispanic students, including 

undocumented migrant students. Mean scores on 

dependent measures were analyzed in SPSS using 

an independent t-test and revealed no significant 

differences between the two groups. Migrant 

students scored the same as the general 

population when solving mathematical problems 

that required them to read and comprehend. 

Unfortunately, there is a limited amount of data 

regarding immigrant students and their 

performance that can be shared with teachers 

since there were no undocumented migrants from 

HB1403 prior to 2001 and the arrival of LIT’s LEP 

coordinator, who was hired to work with Hispanics. 

Testing of 152 undocumented students at LIT and 

randomly selected students from the college’s 

general population were compared by GPA and 

COMPASS exam results, which included testing on 

English, reading, writing, and math. The semester 

covered and data reported included fall 2002 

through current semester fall 2008, including 

summer sessions and min-sessions. The LEP 

coordinator immediately began an aggressive 

campaign to recruit Latinos that included visits to 

churches, malls, schools, and homes. Once 

students were recruited, they were enrolled in a 

student organization (Student Offered Services) to 

improve the quality of life among Hispanics at LIT. 

The coordinator and resources promoted a positive 

atmosphere through educational, social, economic, 

and civic opportunities at LIT. The students 

received career counseling, advising, bilingual 

services, testing for ESL classes, tutoring, 

mentoring, and scholarship and financial aid 

assistance. When the students were tested on 

COMPASS and their GPA scores were compared to 

the general population, there was little difference 

in their academic performance.  

Conclusion 

Immigrant students and families encounter 

numerous challenges in the majority of U.S. 

schools and colleges. Many public schools and 

institutions of higher education are not 

appropriately staffed or equipped to help 

immigrant students (some of whom have 

disabilities) reach their potential (Smith-Davis, 

2000). The most important step school leaders 

need to take is to ensure that immigrant students 

receive resources based on educational needs, 

rather than newcomer status.  
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